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Abstract

Practicum in a given host company provides an opportunity for Business students to practice and enhance their
knowledge and skills that can likely promote their motivation and later marketability. In doing the practicum,
students are not only considered as learners, but they are also regarded as workers in the job force. Many students
might need support from their universities as well as from the supporting system in the host companies. The purpose
of this research was to investigate the students' satisfaction with their practicum programs and the individual and
organizational factors that would affect it. Participants were 269 (68 males and 201 females) sophomore and junior
undergraduate Business students from a university of southern Vietnam. Each completed a survey collected after
they finished their practicum which consists of demographic information, questions about the organizational factors
(19 items), individual factors (20 items), and overall practicum satisfaction (4 items). Confirmatory factor analysis
was conducted and deleted 6 items to achieve convergent and discriminant validity. Structural equation modeling
was used to analyze the potential mediating effects of organizational factors on the relationship between individual
factors and Practicum satisfaction. Results showed the direct effect between individual factors and Practicum
satisfaction. A further multi-group analysis found a similar pattern of the path on females and males. The results
suggest the student’s knowledge and skills are crucial factors which related to their practicum satisfaction,
organizational factors, on the other hand, are positively correlated with individual factors, however, do not affect
their practicum satisfaction.
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1. Introduction

Practicum is an internship-like experience that combines field experience and academic activities. Practicums
allow a student to observe and document how working professionals perform their job responsibilities and
participate to a limited extent in performing work-related tasks. A major difference between a practicum and an
internship involves the degree of expected involvement of the student with hands-on work that internship allows a
student to take on a real job focusing on application of skills and knowledge in the workplace setting (Khalil and
Khalil, 2015; Ryan et al., 1996). Because both involve a student working in a professional setting under the
supervision and monitoring of practicing professionals. Given the close relationship between practicum and
internship for students and, in general, internship satisfaction is associated with job satisfaction (Kawai and Kawai,
2012). The present study attempted to explore the factors that would affect student’s satisfaction of their practicum.
Practicum satisfaction can be considered as an early indication of whether a student can take care of certain kinds of
work, can find the work as meaningful, and be persistent in taking challenges on job requirements. The practicum
satisfaction can also provide a bridge in between student’s training in university and their performance on specific
work in job market.

The practicum is considered as a core for the Business major students and usually have taken by students after
they completed major requirements in their program so they can have basic knowledge and skills for certain work
position and equip with appropriate attitude for doing the assigned work in a business company. In Vietnam, each
business student must attend two practicum courses. The first one is a 6-week session for second year students,
students are mainly had some observation of the management in a assigned company. The second session is 4 weeks
typically for the third year business students. They can come in a group of maximum of 5 students and they can
observe or participate in various modules of a company such as sales, finance, personnel, production, and/or quality
control etc. In general, practicum includes an orientation week, following a six weeks of practice with rotations in
various departments under supervision, and finally an evaluation week. It is important to point out that while more
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research on internship, fewer research work and therefore little exploration on the practicum satisfaction of business
students especially in Vietnam. The present study would like to explore the relationship between the student’s
training and support from their university and the company for practice to formulate an evaluation of their
experience during practicum. In the following, we based on previous research work (Khalil and Khalil, 2015; Mohd
and Mohd, 2007) to discuss the framework related to the measures to be used in the present study.

1.1. The Proposed Framework

Basically, we are interested in at least two major aspects in the present study. The first related to the individual
factors including student knowledge, student skills, and student attitude; and the second are the organization factors
including host company’s support, university support, and academic supervisor support. Research on both
practicum and internship satisfaction suggest that the host companies would take the students’ satisfaction as a
valuable feedback to adjust their arrangements to allow different levels of students to have appropriate settings to
learn and become a potential co-worker in the future. Many host companies even consider hire some of the brilliant
interns to take a more permanent position later when the students complete their university (Huang et al., 2010;
Hurst and Hurst, 2007; Karunaratne et al., 2015). In general, internship satisfaction has been shown to be positively
related to support from site supervisors (Klee and Klee, 2011; Moghadam and Moghaddam, 2011; Nelson and
Nelson, 1994) and staffs (Auburn et al., 1993; D'abate et al., 2009; Hurst and Hurst, 2007; Nelson and Nelson,
1994).

On the other hand, it is essential for the academic supervisors to work with students at a distance and function
as consultants when emergencies or problems regarding internship arise (Fagan et al., 2000). For the university
support, the most frequently mentioned campus-based academic component is pre-internship orientation meeting
(Auth and Auth, 1990). It has been suggested that agents of the school must communicate frequently with students
to foster the school-student relationship (Eyler, 1993) and offering a manual before the internship would also help
the students in their training (Moghadam and Moghaddam, 2011). Furthermore, a critical factor for the learning
process for any individual intern is forming a supportive relationship with their academic supervisor (Knouse et al.,
2008) who can provide suggestions to promote students’ performance and solve their individual problems
(Papadimitriou et al., 2009), well-being, and satisfaction (Klee and Klee, 2011; Ramos et al., 2002; Tarquin et al.,
2006).

Interns with adequate skills and knowledge are more likely to achieve internship satisfaction (Bourland et al.,
1997; Clark and Clark, 2003; Knouse et al., 2008). Brown et al. (1993) introduced task characteristics as one of the
antecedents of job satisfaction. Indeed, the better the fit between the skills of interns and the relevant task
characteristics, the higher the probability that the individual will find the experience satisfying (Lord et al., 2011).
Students’ positive attitude to the company is also related to internship satisfaction (Basow et al., 1992; Beard and
Beard, 1997; Braswell et al., 2000; Feldman et al., 1990). It has been shown that newcomers’ information
acquisition behavior (Huang et al., 2010; Saks et al., 1997) and respect the norm of the company (Beard et al.,
1998) are positively related to internship satisfaction. Moreover, students who have weak leaning skills but with
good attitude will help them reduce negative effects in internship training (Phoebe and Phoebe, 2010).

Only a few research Wen (2010) has been conducted to study the relationship between organization factors,
individual factors, and practicum satisfaction. The present study attempted to examine the possible relationship
among the organization, individual factors, and practicum satisfaction in a sample of business students. Structural
equation modeling were conducted to examine the potential mediating effects of organizational factors on the
relationship between individual factors and Practicum satisfaction. We hypothesize that individual factors are
associated with practicum satisfaction and that both organizational and individual factors are associated with
practicum satisfaction. Multi-group analyses were conducted to determine whether the mediation model differed
between males and females.

Based on the framework (see Figure 1), the hypothesis in the present study are:

H;: Individual factors have significant effects on organization factors.

H,: Organization factors mediates the relationship between the Individual factors and practicum satisfaction.

Hs: There is a significant difference between males and females students’ practicum satisfaction.
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Fig-1. Hypothesized Model
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2. Methods and Materials

2.1. Participants

Students (N=269, 74.7% female and 25.3% male) business students who completed their practicum courses
were voluntarily recruited from a university of Southern Vietnam. Participants consisted of sophomores (33.8%) and
juniors (66.2%). The sample size was calculated based on five participants per item of a questionnaire as suggested
by Bentler and Chou (1987) for Structural Equation Models with a total numbers exceeded the required minimal
sample size, i.e. 215 participants, for factor analysis.

Measurement Design

The Practicum Satisfaction Scale (PSS) consisted of four sections, including demographic background, 19 items
of organization scale, 20 items of individual scale, and 4 items of the evaluation of practicum satisfaction. The
demographic background included information such as gender and school year of the participants. In Table 1, the
Organization scale (O.G) consisted of three dimensions, namely host company’s support (H.P), university support
(U.N), and academic supervisor (A.S) (D'abate et al., 2009; Karunaratne et al., 2015; Kawai and Kawai, 2012;
Moghadam and Moghaddam, 2011; Phoebe and Phoebe, 2010). The Individual scale covered three dimensions:
student's knowledge (S.N), student's skills (S.K), and student's attitude (S.A) (Beard and Beard, 1997; Beard et al.,
1998; Boatwright et al., 1988; Feldman et al., 1990; Floyd et al., 1998; Gault et al., 2000; Karakaya et al., 1996;
Kawai and Kawai, 2012; Kelley et al., 1990; Phoebe and Phoebe, 2010). And, the evaluation of practicum
satisfaction (P.S) included items of the overall evaluation of satisfaction of practicum (Kawai and Kawai, 2012;
Phoebe and Phoebe, 2010). All items were rated on a five-point Likert scale, ranging from strongly disagree (1) to
strongly agree (5).

The Cronbach’s alphas were computed to assess the internal consistency reliability. Since the Cronbach’s Alpha
Coefficients of all the constructs are more than 0.75 in the present study, the reliability of our measurements are
acceptable (Nunnally and Nunnally, 1978).

Table-1. Constructs and number of items

Construct Number of items| Cronbach’s Alpha (a)| Label

Organizational 19

University support 3 0.812 unil, uni2, uni3

Academic supervisor | 5 0.883 asl, as2, as3, as4, asb

Host company’s support 11 0.923 hpl, hp2, hp3, hp4, hps
hp7, hp8, hp9, hp10, hpl1

Individual 20

Student knowledge 4 0.807 snl, sn2, sn3, sn4

Student skills 11 0.897 sk, sk2, sk3, sk4, skb
sk7, sk8, sk9, sk10,sk11

Student attitude 5 0.842 sal, sa2, sa3, sa4, sab

Practicum satisfaction | 4 0.766 psl, ps2, ps3, si4

2.2. Procedure

The research project was approved by university ethics committee. All participants signed the written informed
consent form. Students who met the selection criteria and agreed to participate in the research completed a package
of questionnaires independently without time limit in answering the questionnaires. They were encouraged to
answer each and every question of the package.
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2.2. Data Analyses

Data were analyzed via SPSS 22 and AMOS 2.0 statistical software. Descriptive statistics (i.e., means, standard
deviations, skewness, and kurtosis) were calculated for the subscales and Pearson’s correlations were computed to
assess the associations between any two scales and subscales. A confirmatory factor analysis (CFA) was used to
construct a measurement model and test if an acceptable fit based on the data in the present study. The analysis of
the hypothesized mediation model was based on a two-step procedure of structural model testing (Anderson and
Gerbing, 1988). The hypothesized structural model comprised one supposed latent antecedent variable (individual),
one latent mediator variable (organization), and one latent outcome variable (practicum satisfaction). The latent
individual variables included three subscales of S.N, S.K, and S.A. The latent organization variables consisted of
three subscales of H.P, U.N, and A.S. The practicum satisfaction latent variable was assessed using the four items of
general satisfaction evaluation.

The selected model fit indices were chi-squared value (x%), the ratio of y* and degrees of freedom (df),
comparative fit index (CFI) and Tucker Lewis index (TLI), goodness of fit index (GFI) and root mean square error
of approximation (RMSEA). Hair et al. (2010), recommended that a ratio of less than 3 is acceptable for x* /df
value. Moreover, CFl and TLI the values of 0.90 or higher were regarded as acceptable model fit. While
Baumgartner et al. (1996) recommended that a GFI value greater than 0.8 is acceptable. For RMSEA, the value of
0.08 or lower for close model fit (Kline and Kline, 2013). Multi-group analyses were conducted to determine
whether the hypothesized model performed equivalently across genders.

3. Results

3.1. Preliminary Analysis
The descriptive statics for the valid 269 survey respondents (93% out of 289) were shown in Table 2. 66.2% of
the sample were junior students and 74.7% were female respondents.

Table-2. Descriptive statistics for the total sample and by gender

School year Female | Male Total
n=201 n=68 N=269
(74.7%) | (25.3) (100%6)

Sophomores | 69 (75.8%)] 22 (24.2%) | 91 (33.8%)

Juniors 132 (74.29 46 (25.8%) | 178 (66.2%)

The means, standard deviations, skewness, and kurtosis of the 43 observed variables were calculated to check
the normality of distribution. In Table 3, both absolute values of skewness (from —0.609 to 0.114) and kurtosis
(from —0.867 to 0.727) were smaller than 2, thus, our data were not against the assumption of normality (Kim and
Kim, 2012; Tabachnick et al., 2006).
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Table-3. Means, standard deviations, Standard loading X, skewness, and Kurtosis for the 43 observed variables

Variable | Mean | Standard Deviation | Standard loading 2. | Skewness | Kurtosis
O.G | unil 3.03 0.934 0.714 -0.392 -0.131
uni2 2.48 1.046 0.812 0.114 -0.867
uni3 2.94 1.047 0.784 -0.069 -0.691
asl 3.26 1.000 0.769 -0.347 -0.311
as2 3.30 0.956 0.844 -0.489 -0.049
as3 3.57 0.767 0.784 -0.396 0.306
as4 3.46 0.924 0.756 -0.431 0.087
asb 3.83 0.830 0.744 -0.609 0.418
hpl 3.24 0.932 0.708 -0.435 0.089
hp2 2.97 0.932 0.730 -0.115 -0.417
hp3 3.34 0.886 0.711 -0.556 0.267
hp4 3.08 0.962 0.787 -0.291 -0.424
hp5 3.25 0.998 0.716 -0.343 -0.415
hp6 3.54 0.895 0.565 -0.349 0.032
hp7 3.12 0.957 0.651 -0.156 -0.221
hp8 3.10 0.957 0.801 -0.195 -0.033
hp9 3.34 0.935 0.769 -0.530 0.106
hp10 3.14 0.882 0.752 -0.280 0.000
hpll 3.27 0.933 0.746 -0.455 0.066
1.D snl 2.88 0.826 0.749 -0.408 0.277
sn2 2.68 0.853 0.778 -0.054 0.014
sn3 3.26 0.829 0.690 -0.329 0.238
sn4 3.19 0.824 0.656 -0.131 0.128
skl 3.31 0.732 0.638 -0.219 0.677
sk2 3.13 0.859 0.689 -0.139 -0.069
sk3 3.28 0.787 0.687 0.017 0.159
sk4 3.46 0.848 0.638 -0.240 -0.111
sk5 2.86 0.918 0.668 -0.102 -0.254
sko6 3.33 0.780 0.716 -0.123 0.140
sk7 3.01 0.813 0.659 -0.273 0.000
sk8 2.74 0.838 0.674 -0.160 -0.214
sk9 2.99 0.908 0.694 -0.219 -0.189
sk10 3.64 0.732 0.660 -0.477 0.688
sk11 3.70 0.765 0.610 -0.426 0.237
sal 3.88 0.829 0.673 -0.606 0.429
sa2 3.72 0.810 0.792 -0.478 0.524
sa3 3.63 0.821 0.781 -0.316 0.032
sa4 3.51 0.836 0.711 -0.327 0.202
sab 3.68 0.865 0.640 -0.447 0.101
P.S psl 3.57 0.748 0.752 -0.399 -0.173
ps2 | 3.36 0.707 0.599 -0.198 -0.063
ps3 | 3.67 0.645 0.737 -0.399 0.727
ps4 | 3.77 0.751 0.616 -0.559 0.570
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A Pearson product-moment correlation coefficient was computed to assess the relationship between the
organization factors (including university support, host Company’s support, and academic supervisor) and
individual factors (student's knowledge, student's skills, and student's attitude), and practicum satisfaction. Results
showed that, except student’s attitude, positive correlations were found in between organization factors, individual
factors and the practicum satisfaction (p < .05). There was no correlation between the student's attitude (S.A) and
practicum satisfaction (r = -.109, N=269, p =.73.).

Negative correlations were found between school year and the university support (r=-0.381, p <.05), academic
supervisor support (r = -.164, p < .05) and host Company’s support (r = -.147*, p <.01). There was no individual
factors found to be significantly correlated with the school year (p > .05).

Table-4. Correlations between the demographic variable and the latent variables

School year | U.N A.S H.P S.N S.K S.A |PS
School year | 1
U.N -3817 1
AS -164" 6387 |1
H.P =147 615~ | .6517 |1
S.N -.098 3817 [ .3647 | .4797 |1
SK -.075 4237 | 486" | 6237 | 6837 |1
S.A -111 299" |[.3817 | 455 |[.505° | .5327 |1
P.S -.051 -168" [ -126° |-129" | -227" |-1837[-109 |1

Note: U.N: University support; A.S: Academic Supervisor; H.P: Host Company’s support; S.N: Student's
Knowledge; S.K: Student's Skills; S.A: Student's Attitude; P.S: Practicum satisfaction.
*p <.01; **p <.05.

3.1. Analysis on the Mediation Model

3.1.1. The First Step: the Measurement Model

The initial analysis found that data and statistics were below the criteria below the hypothesized model required
(£*(851) =1673.283, p < .05, 4°/df=1.966) and the fit indices (GF1=0.767, CFI=0.868, TLI=0.860) were below 0.90
while RMSEA= 0.060. Therefore, modifications were made to improve the goodness of fit of the model, especially
the deletion of items with low factor loadings (Hair et al., 2010). Since the sample size is greater than 200, items
with factor loading below 0.60 were dropped. The initial standardized loading showed that two items (hp6 = 0.565,
is = 0.599) have a standardized loading below 0.60 and this items were deleted (Table 3). After some items of the
model were trimmed, the data achieved a level of acceptable goodness of fit indices. Six items (as3, hp9, hpll, sn2,
sk8, sk11) were deleted due to their high modification indices (above 15) and cross loading on other indicators
(Bryne and Byrne, 2016). And, the fit indices of the model were improved (GFI1=0.836, CFI=0.913, TLI=0.907,
RMSEA=0.052, ¥4(551)=950.047, p < .05, x*/df=1.724) (see Table 5).

After the model was modified, we conducted several tests to assess the convergent and discriminant validity of
the constructs. The composite reliability and the average variance extracted were used to measure the convergent
validity of the constructs. Constructs are deemed to have convergent validity when the composite reliability (CR)
exceeds the criterion of 0.70 (Hair et al., 2010) and the average variance extracted (AVE) is above 0.50 (Fornell et
al., 1981). To assess discriminant validity, we compared the absolute value of the correlations between the
constructs and the square root of the average variance extracted by a construct (Tabachnick et al., 2006). When the
correlations are lower than the square root of the average variance extracted by a construct, constructs are said to
have discriminant validity (Fornell et al., 1981).

Table-5. Summary of Fit Indices
xz Df Yidf | p RMSEA | GFI CFI TLI
Hypothesized model| 1673.283 | 851 1.966 | <.001 | 0.060 0.767 | 0.868 | 0.860
Trimmed model 950.047 | 551 1.724 | <.001 |0.052 0.836 | 0.913 | 0.907

As shown in Table 6, the CR of the three constructs: 0.874, 0.892, and 0.758 were all higher than 0.7. The
AVEs of the three constructs: 0.701, 0.734, and 0.518 were all higher than 0.5. Thus, this modified model possessed
adequate validity and was ready to test the hypothetical structural model.

Table-6. Validity matrix

CR AVE 1.D 0.G P.S
I.D |0.874 |0.701 0.837
O0.G |0.892 [0.734 0.718 | 0.857
P.S |0.758 [0.518 -0.267 | -0.153 0.720

Note: O.G: Organization factors; 1.D: Individual factors; P.S: Practicum
satisfaction. The diagonal elements (bolded) represent the square root of AVE
values.
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3.1.2. The Second Step: Structural Equation Model

The structural equation model was tested using the maximum-likelihood method. Testing for mediation effects
in structural equation modeling involves the evaluation of three models (Holmbeck and Holmbeck, 1997). First, in
Phase 1, a direct-effect model was used to assess the effect of the predictor (individual) on the outcome variable
(practicum satisfaction) in absence of the mediator (organization). It is necessary to determine that there is a direct
connection between the predictor and the outcome variables (individual, practicum satisfaction, respectively). The
direct path coefficient from individual to practicum satisfaction was significant.

Phase 2 involved testing a partial mediation structural model that estimated the direct relationship between
individual and practicum satisfaction and added paths from individual to the organization and from organization to
practicum satisfaction. The partial mediation structural model was an appropriate fit (2 = 950.047, df = 551, p =
.000, CFI = 0.913, TLI = 0.907, RMSEA = 0.052).

In Phase 3, the partial mediation model was compared with a full mediation model in which the direct path from
individual to practicum satisfaction was constrained to zero. The fit indices for the full mediation model indicated
very good fit (x2 = 957.188, df = 552, p = 0.000, CFI = 0.912, TLI = 0.905, RMSEA = 0.052). Comparison of the
chi-squared values indicated no significant difference between the partial and full mediation models, (Ay2 = 7.141,
df = 1). There was a significant direct effect of individual factor on organization factor in the partial mediation
model (B = 0.764, p = 0.001). But there was no significant direct effect of organization on practicum satisfaction in
the partial mediation model (f = 0.094, p = 0.519). The Re-specified model is shown in Figure 2.

Fig-2. Re-specified model
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As shown in Table 7, H; was supported and H, was not supported suggesting that there is a direct-only non-
mediation and all the variance in individual attribute to practicum satisfaction is direct, not mediated through the
mediator (Zhao et al., 2010).

Table-7. Findings from the structural equation model

Path Estimate S.E. C.R. p
0.G < 1.D 0.764 0.108 7.083 Fxk
P.S < 1.D -0.411 0.159 -2.584 .010
P.S < oG 0.094 0.146 0.644 519

NgiEpCiGO:OCirganization factors, I.D=Individual factors, P.S=Practicum satisfaction

3.2. Multi-Group Analysis for Gender Comparison

Multi-group analyses were performed to examine whether the direct-only non-mediation structural equation
model was similar for females and males. The first phase in these analyses involved assessing the hypothesized
structural model with no constraints based on gender; all regression coefficients, correlations, and means were free
to take different values for females and males. This unconstrained model was then compared to models in which
various gender constraints were used. The results revealed that an unconstrained model was a slightly better fit to the
data (¥2 = 1878.659, df = 1102, p = .000 CFI = 0.846, TLI = 0.834, RMSEA = 0.051) than the constrained model
(32 = 1883.226, df = 1105, p = .000 CFI = 0.846, TLI = 0.834, RMSEA = 0.051). Results were shown in Table 8
which included that the multi-group (moderation) test is significant since the difference in Chi Square (Ay2) value
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between the constrained and unconstrained model was greater than 3.84 (Kline and Kline, 2013). The difference in
Chi Square (Ay2) value was 4.567 (1883.226 — 1878.659), while the difference in Degrees of Freedom (Adf) is 1105
—1102 = 3. Using Excel software to check with the formula CHIDIST (4.567, 3) = 0.206 > 0.05.

Table-8. The Chi-square Difference Test for Gender as a Moderator
Model 12 df p
Constrained Model 1883.226 | 1105 | .000
Unconstrained Model | 1878.659 | 1102 | .000
Model Comparison 4.567 3 .206

Note: P-values can be calculated in MS Excel formula [= CHIDIST
(Chi-square difference, df difference)]. If the chi-square difference
is significant, the p-value is less than .05 (Werner et al., 2010).

Therefore, comparison of the models revealed no difference between the unconstrained and the constrained
models implying that the hypothesized model functioned equivalently for both females and males (see Table 9).

Table-9. Multiple-group Path Analysis

Unconstrained model Constrained model

Male Female

Estimate | SE |[CR | p M |SE |CR p M SE|CR |p
ID| > | 0G| .861 .315| 2.735| .006 | .771 | .119| 6.469 | *** | 780 | .111 | 7.050 | ***
ID| 2> |PS |-79% 402 | -1.973 .049 | -.322| .184 | -1.745 | .081 | -.367| .159 | -2.318| .020
O.G > | P.S |-029 .232 | -.126 | .900 | .095 | .179 | .529 597 | .047 | .144| .326 | .745

Note: ***p < .001.

4. Discussion

In the present study, structural equation modeling was used to analyze the relationship between individual
factors and practicum satisfaction and to test if organizational factors were having potential mediating effects in
between individual factors and practicum satisfaction. The method chosen could be considered as a combination of
factor analysis and multiple regression analysis, and it was used to analyze the structural relationship between
measured (43 observed/manifest/indicator) variables (hp1,hp2,hp3,...;sk1,sk2,...) with 6 latent endogenous variables
(host company’s support, university support, academic supervisor support, student knowledge, student skills, student
attitude, and practicum satisfaction), and 2 latent exogenous variables (individual and organization factors). Multi-
group analyses were conducted to determine whether the mediation model differed between female and male
participants (Patrick and Patrick, 2012). No significant difference was found between genders on overall satisfaction
during the practicum which is consistent with earlier report that found no difference in gender (Yuliana, 2016).

In line with previous studies, our findings confirm that the individual factors influence to overall satisfaction
(Kawai and Kawai, 2012; Phoebe and Phoebe, 2010) and in our research individual factors demonstrated a negative
effect on the practicum satisfaction. Marlborough (1999) examined several variables (especially compensation and
duration) which may account for differences in student perceptions of their college internship satisfaction. Similarly,
in an early work, (Rea, 1982) found that internships during semester break created dissatisfaction among supervisors
at host firms when the duration is as short as 4 to 5 weeks, while better satisfactory results were usually produced
when the duration was between 4 to 30 weeks. The duration of practicum was considered as relatively short in the
present study. It would be expected that students who had longer internships might tend to evaluate their internship
more favorably with greater satisfaction than students who underwent shorter internships (Wylie and Clark, 1994).
Results based on practicum might be especially valuable in understanding the students’ evaluation of short-term
practicum or internship.

It is speculated that short-term internship might not enough for students who have good knowledge and well
prepared to really learn from. In addition, if practicum took place in the season that firms and business experienced
seasonal lulls that would reduce the benefits to the students and also could be influential for their satisfaction.
Training and education are involved in the development of personnel to the desired level of skill, knowledge, and
attitude. Empirical studies do not produce a strong correlation between education and job satisfaction, and
sometimes the relationship is nonlinear or even goes into reverse (Clark and Clark, 1997). The likely reason is that
better-educated workers have higher expectations of their job, and hence report job satisfaction in relation to these
higher norms. Another reason why higher skills may not mean more satisfaction is that skills and effort tend to come
in a package in the internship.

It has also been shown that the practicum satisfaction in both female and male students are not influenced by
organizational factors. All of the participants in this studies are sophomores and juniors. The format they
experienced in a given practicum is generally working at the practicum site typically for two or three times per week
with a few hours on each day. The limit amount of time coverage might not be enough to allow the effects of host
firms (or organizational factors) to have significant impact on the students’ satisfaction.

University support is crucial in prior to their undergraduates’ practicum. However, the university and faculty
generally do not often engage in students’ career placement nor their career orientation sessions for students before
engaging in professional practice. They only provide materials such as practicum guidebook and references. In our
results, students were highly value their academic supervisors for comments and suggestions. They also expected
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academic supervisors to strengthen their career orientation. It is recommended the university to increase support for
students before and during the involvement in practicum.

The strategic roles of site supervisors determine whether an internship experience is positive, satisfying or
otherwise. The clarity of tasks given improves internship experiences while the periodic lack of work and work
assignments that are poorly planned will elicit dissatisfaction in terms of frustration among interns (Rothman, 2007).
Therefore, it is necessary that the university require students to write practice diary so that record of all assignments
from the site supervisor can be helpful for students to reflect their learning process during practicum and/or
internship. On the other hand, it is also important for the university to negotiate with the companies so that they can
be more closely monitoring the performance of students.

In sum, our findings indicated that organization factors act as a direct-only non-mediator of the relationship
between individual factors and practicum satisfaction in both females and males. The results offered satisfactory
confirmation for the hypothesized structural model. Indices of fit indicated that overall the model was a good fit to
the data. Despite its limitations, the current research increases significantly our understanding of the relationship
between individual factors and practicum satisfaction in the practicum. Moreover, the direct-only path from
individual factors through organization factors to practicum satisfaction sheds further light on the complex
relationships among these variables. It is likely that highlight the need to consider that students with good learning
skills might expect a higher level of the training program from the host company.

In further research, this empirical evidence may be improved and better represented for faculty of business
administration in any regions in Vietnam with a larger sample and continuous data collection across years. Besides,
demographic variables may be taken into consideration as controlling variables to discuss the different impacts of
organization and individual factors on practicum satisfaction among different sample groups. Future research may
also want to examine the relationship between practicum satisfaction and the rate of conversion of students to have
permanent hires within the same company as well as whether a satisfied student who had done their practicum in a
particular company will also be a satisfied permanent employee when they actually working in the former practicum
company.

5. Conclusion

The study examined the association of each independent variable with internship satisfaction to determine the
factors that contribute towards practicum satisfaction among business undergraduates. The literature was reviewed
to form theoretical premises for this study. It was revealed that individual factors are imperative factors contributing
towards practicum satisfaction. Organization factors did not have an effect to account for the variation of practicum
satisfaction. Students should pay attention to those relevant factors in determining practicum satisfaction.
Furthermore, students’ knowledge, skills, and attitudes are the main players capable of affecting and shaping
practicum satisfaction. The findings of this study showed that the hypothesis developed were generally supported
except for the factors in regards to organization factors.
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